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OVERVIEW

This document for teachers in Battle River School Division is intended to ensure clear, consistent and
well -aligned procedures and practices related to assessment and the communication of student
success across the division. As a division we want to ensure that every student benefits from the same
high -quality process for assessing, evaluating and communicating student learning. Our aim in
maintaining hig h standards of professional practice is the achievement of deep learning and success
for ALL of our students.
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Our Commitment

Battl e River School Division is committedSuocessodVvi

primary purpose of assessment, evaluation and reporting is to improve and deepen student learning.
There are fundamental principles that are the foundation for professional practice and guide the
collection of meaningful information to info rm instructional decisions, promote student engagement
and improve student learning. These principles promote instruction and assessment practices and
procedures that are:

i fair and transparent

1 supportive of all students; inclusive education is central to the achievement of high  -quality
learning for all and welcomes and supports diversity among all learners

9 aligned to curriculum expectations and learning goals
communicated clearly to students and parents/guardians

1 varied in nature and allow for multiple opp ortunities for students to demonstrate the full range
of their learning

9 focused on improving learning through ongoing descriptive feedback that is clear, specific,
meaningful, timely and support  ive

9 dedicated to students developing self -assessment skills to assess their own learning, set
specific goals and plan next steps for their learning

=

The process of assessing, reporting and conferencing has changed from a teacher -directed
approach to a collaborative on-going process designed to support and  enhance learning. Within

the process, the teacher, the parent/guardian and the child become active participants in
reviewing and communicating the progress of the child and in offering recommendations which
will encourage further growth and development.

Teacher Attitudes and Beliefs

According to educational r es e arasdessmentditerhcy sheuldareflect e ,
the following attitudes and beliefs about assessment and about what both students and teachers
must do to ensure the fairest, most-accurate assessment. Assessment literate teachers:

1 Know that assessment iscomplex and integrally related to instructional goals, driving what is
taughtin the classroom.

1 Know assessment requires a shift from something teachers do to students, to something teachers
do with them or help them do for themselves; i t @& partnership that requires the teacher to
provide feedback to students that engenders self-confidence and a belief that that they are
capable learners.

1 Provide a reasonable balance between classroom assessment (assessment of learning or
summative assessment), and ongoing classroom assessment (assessment for learning or
formative assessment).

1 Believe that teachers must help students establish, refine and achieve learning goals, helping
students become better at monitoring their own learning and reflecting on their progress so that
they develop a fuller sense of their own abilities.

1 Realize that assessment exercises give students critical -thinking, problem -solving and research
skills and that they should focus on  formative assessment as the heart of effective teaching and
refrain from relying on end of unit/course summative assessments.
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PRINCIPLES OF ASSESSMENT AND EVALUA

The primary purp ose of assessment and evaluation is to improve student learning

Teachers use practices and procedures that are fair, tr ansparent, and equitable for all  students.
Demonstrated by:
V Communicating learning goals and success criteria with students
V Ensuring fairness and equity by collecting and using assessment data in a manner that reduces
sources of bias which can distort the accuracy of results
V Differentiating not only content, processes and products, but also assessment tools to meet
the needs of individu al students, based on consistent criteria

Teachers use practices and procedures that support ALL students, including those with special
education needs, those who are learning the language of instruction (English or French), and those
who are First Nation s, Metis, or Inuit.

Demonstrated by:

V Referring to a studentods Il ndi vidualized Progr a
accommaodations, modifications or alternative program requirements

V Ensuring effective and appropriate instruction and assessment practi ces that meet the unique
needs of English language Learners

V Employing effective and appropriate instructional and assessment practices that meet the

unique needs of First Nations, Métis and Inuit learners.

Teachers use practices and procedures that are carefully planned to relate to the curriculum
expectations and learner goals. As much as possible, they should also relate to the interests, learning
styles and preferences, needs, and experiences of all students.
Demonstrated by:
V Planning assessment purp osefully and carefully to support student learning and gather
evidence of learning.
V  Providing students with ongoing descriptive feedback.
V Provide students with multiple and varied opportunities to demonstrate what they know and
can do, and collect assess ment data from observations, conversations and student products.
V Utilizing a range of assessment methods and tools for gathering evidence of learning that are
appropriately matched to curriculum expectations, considering the needs of students with a
variet y of learning styles

Teachers use practices and procedures that are communicated clearly to students and
parents/guardians at the beginning of the school year and at other appropriate points throughout
the course.
Demonstrated by:
V Clearly communicating  learning goals, success criteria and the processes that are used for
assessing and evaluating student work
V Regularly communicating assessment practices and
progress to parents/guardians

Teachers use practices and pr ocedures that are ongoing, varied in nature, and administered over a
period of time to provide multiple opportunities for students to demonstrate the full range of their
learning .
Demonstrated by:
V Establishing an environment that encourages and promotes le arning
V Providing students with multiple and varied opportunities to demonstrate what they know and
can do, including observations, conversations and student products.
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V Collecting information on student learning throughout a period of instruction
V Utilizing student learning data on an ongoing basis in order to adjust teaching and learning
strategies to meet the needs of the students

Teachers use practices and procedures that provide ongoing descriptive feedback that is clear,

specific, meaningful, and timely

Demonstrated by:

to support improved student learning and achievement

V Coaching, by providing descriptive feedback to students frequently during learning, and

allowing students opportunities to act on the feedback
V Ensuring feedback refers specifically to t

the learning goal
V Including

Teachers use

feedback that

practices

and

assists i

p r o c e dassessnsent skillsatd endbdevtherh o p

he success criteria and relates to the achievement of

n the devel

to assess their own learning, set specific goals, and plan next steps in their learning

Demonstrated by:

V Sharing learning goals and providing opportunities to co
and modelling their use to encourage studen

-create success criteria with students,
ts to assess their own learning.

V Encouraging students to create, monitor and act on individual learning goals for improvement
V Utilizing peer -and self -assessment (not evaluation) that references success criteria as a tool to

assist students in achieving the

learning goals

PURPOSES AND TYPES OF ASSESSMEN

Assessment should have as its goal the development of students as independent and autonomous

learners.

Purposes of Assessment

Assessment, classified according to its purpose,

learning .

can be thought of as assessment

for, as or of

opmen

Assessment FOR learning

The teacher provides students with descriptive
feedback and coaching for improvement

Assessment AS learning

to:

Teaching students to develop their capacity to be
independent autonomous learners w

Y  Setindividual learning goals

ho are capable

Data collected will not be
considered as assessment
data for evaluation.

Data collected guides

Y Monitor their own progress teacher6s plann
Y Determine next steps instruction
Y Reflect on their thinking and learning
Assessment OF learning The teacher assesses a st udeg Datacanbeusedas
the end of a period of learning to determine to what assessment data for
degree (at what level) the student has achieved the evaluation.
learning goal.
Data collected guides
teacherds pl ann

instruction

S



Types of Assessment

The chart below describes the relationship between the types of assessment (diagnostic, formative

and summative) and the purposes for assessment (for,

as and of learning).

Detail Purpose(s) for Assessment
Diagnostic Assessment 1 Takes place prior to instruction | Assessment for learning
beginning i Purpose(teacher):
1 Isaprocess of gathering and
interpreting evidence - To determine what students
§ Can include data about aliriady know and ganldo
student interests, preferences, wit respect to curricuium
. expectations
prior knowledge .
: N - Helps to determine
1 Answers the question sd Wh e r . .
. instructio nal next steps and
is the stuodoavhatn ) :
. teaching points
are their streng ths and areas
. : - May help to create
requiring growth . . .
instructional groupings
Formative Assessment 1 Frequent (throughout the day) Assessment for learning
i Qn90|ng and embedded in Purpose(teacher)
instruction _ N
1 Takes place while students are - Tomonitor st udent sg
still gaining knowledge and toward achieving learning
practising skills goals . -
- To provide descriptive
1 Involves the teacher
delli " d feedback to students and
mg _e Ing, supporting a_n determine instructional next
guiding students(coaching) steps (See Feedback section
1 Guides in the determining of pages 10 and 11)
instructional next steps | ]
1 Aids the teacher in Assessment as learning
differentiating instruction to Purpose (student) :
address individual student - to monitor his or her own
next steps progress towar ds achieving
learning goals (self -
assessment)
- to provide feedback to other
students (peer assessment)
Summative Assessment 9 Occurs at or near the end of a Assessment of learning
period of learning(a lesson or Purpose (teacher):
series of lessons) . .
1 May be used to inform further - To summarize learning at a

instruction

given point intime

To make judgements about
the quality of student learning
on the basis of established
criteria

provides assessment data for
evaluation




The Assessmenand Evaluation Process

Teachers need to plan assessment concurrently and integrate it seamlessly with instruction.

Gathering Evidence of Applying Professional
Planning for Assessment Learning Judgement

GOOD PLAN GOOD DATA GOOD JUDGEMENT




Planning Assessment

Assessment for Learning

Assessment as Learning

Assessment of Learning

Why Assess?

To enable teachers to
determine next steps in
advancing student learning

To guide and provide
opportunities for each student
to monitor and critically reflect
on his or her learning, and
identify next steps

To certify or inform parents or
others of
in relation to curriculum
learning out comes

studen

Assess What? Each studentds pEachstudent ds t hil| Theextenttowhichstudents
learning needs in relation to his or her learning, what can apply the key concepts,
the curricular outcomes strategies he or she uses to knowle dge, skills and attitudes

support or challenge that related to the curricular
learning, and the mechanisms outcomes.

he or she uses to adjust and

advance his or her learning

What Methods? A range of methods in A range of methods in Arange o f methods in
different modes that make different modes that elicit different modes that assess
studentsd skillsstudentsd | ear ni| bothproductand process
understanding visible metacognitive  processes

Ensuring Quality 1 accuracy and 1 accuracy and 1 accuracy,

consistency of consistency of consistency , and
observations and studentds se fairness of judgements

interpretations of
student learning

M clear, detailed
learning expectations

1 accurate, detailed
notes for descr iptive
feedback to each
student

reflection, self -
monitoring and self -
adjustment

1 engagement of the
student in considering
and challenging his or
her thinking

students record their
own learning

based on high -quality
information
9 clear, detailed
learning expectations
 fair and accurate
summative reporting
that depicts through
levels/grades and
comments outlining

the studentd
strengths, areas
requiring growth and
their n ext steps in the
learning process.
Using the 1 provide each student 1 provide each student f indicate each
Information with accurate with accurate studentds | e
descriptive feedback descriptive feedback learning outlining the
to further his or her that will help him or studentds st
learning her develop areas requiring growth
1 differentiate independent learning and their next steps in
instruction by habits the learning process.
continually check ing 1 have each student 1 provide the
where each student is focus on the task a nd foundation for
in relation to the his or her learning (not discussions on
curricular outcomes on getting the right placement or
1  provide parents or answer) promotion
guardians with 1  provide each student 1 report fair, accurate,
descriptive feedback with ideas for and detailed
about student adjusting, rethinking, information that can
learning and ideas for and articulating his or be used to decide the
support her learning next steps in a
91  provide the conditions studentds | e

for the teacher and
student to discuss
alternatives

1 students report about

their learning




Gathering Evidence of Learning

In all subjects and courses, students should have numerous and varied opportunities to demonstrate
the full extent of their achievement of the curriculum outcomes. When considering the evidence of
learning that will inform instruction and evaluation, teachers should ask the following questions:

Y Am | providing a variety of means for students to demonstrate learning in the best way that
they ca n?

Y Arethe data |l gather balanced? i.e. knowledge and understanding, thinking,
communication, application?

Y When descriptive feedback is provided, what opportunities do students have to act on the
feedback?

Y How will assessment data be gathered and tracked, in order to determine how students are
progressing with respect to the learning goals? What data will | use for evaluation?

Y How will | manage group work, late/missed assignments and homework completion
that provide learning opportunities for studen ts without impacting student achievement
levels?

in ways

Triangulation of Assessment Data

Observations

Conversations Student Products

Before teachers can apply their professional judgement, they must gather evidence of learning. This
evidence should be collected over time from three different sources: observation, conversations and
student products. The use of three sources is referr  ed to as triangulation of assessment data.

Using multiple sources of evidence increases the reliability and validity of the evaluation of student
learning. In incorporating assessment tasks from all three sources, teachers differentiate the way in
which individual students will demonstrate their learning.

Sample Strategies for Triangulating Assessment Data

Observations Conversations Student Products
(a p lanned process of focused (posing questions to make student (product by a student as a way of
anecdotal notes) thinking explicit) demonstrating learning)
V  Observations of processes V  Conferences (about talking V  Performance tasks
and strategies through reasoning and V  Assighments
V  Self-reflections verbalizing processes) V  Tests/quizzes/exams
V  Formal observation V  Discussions V  Reader responses/blogs
V  Notes from discussion circles V  Moderated online forums V  Portfolios
V  Running records V  Focused learning V  Videos/podcasts
V  Questioning conversations V  Journals/logs
V  Observations of student V  Feedback loops V  Projects, including electronic
discussions (listening and V  Portfolio conferencing demonstrations/labs
speaking skills) V  Questions during processes V  Exhibits/web pages
V  Problem solving process V  Follow up questions V  Research papers
V  Group work skills V  Etc. V  Essays
V  Etc. V  Etc.




ZAPOZEROS Arenot Possi bl e

A zero clearly does not promote our Vvi si onalsomdoesGdEv er y
represent what students have learned, nor provide incentive to improve learning. Schools, under the

leadership of the principal, must establish intervention and support processes to ensure that students

are committed to learning and complete work when expected to do so.

Feedback

Hattie and Timperly(2007) describe feedback as  othe information provided by an agent (e.g.

teacher, peer, book, coach, parent, self/ experience)
understanding that reduces the discrepancy between what is understood and what is aimed to be

understood (i.e. the gap) 6. Both they and numerous researchers contend that effective feedback

needs to address three major questions by the teacher and/or by the student: Where am | going?

(What are the goals?), How am | going? (What progress is being made towards goals?), and Where

to next? (What activities need to be undertaken to make better progress?).

The Three Feedback Questions

Where am | going? When students understand the learning g  oals and what success of those goals looks like, then
feedback is more powerful and has greater impact. Without this clarity feedback is often
confusing, disorienting, and interpreted as something about the student not their tasks or work.
Feedback allows for reasonable goals to be set and for performance in relation to these goals

to be tracked. Often described as success criteria this information provides students with the
clarity as to what they require in order to achieve the goals.

How am | going? This entails feedback (abou t past, present, or how to progress) relative to the starting or finish ing
point and is often expressed in relation to some expected standard, to prior performance,
and/or to success or failure on a specific part of the task. Feedback information about

pro gress, about personal best performance, and comparative effects to other students can

be most salient to this second question.

Where to next? This feedback can assist in choosing the next most appropriate challenges, more self -regulation
over the learning process, greater fluency and automaticity, different strategies and processes

to work on the tasks, deeper understanding, and more information about what is and what is

not understood.

In addition to outlining the three feedback questions with which stu dents navigate the 0
between where they are in their learning journey and where they want to be, Hattie and Timperly

(2007) classified feedback in terms of four levels and described the interaction of these levels of

feedback with the nature of the tas ks.

The Four Feedback Levels

Task or product Feedback can be about the task or product (i.e. learning new knowledge, learning to
conduct an experiment etc.) In this case feedback is powerful if it is more information
focused (e.g., correct or incorrect), leads to acquiring more or different information, and
builds more surface knowledge.

Processes Feedback that is used to create the product or complete the task. Such feedback can lead

to alternative processing, reduction of cognitive load, providing strat egies for error detection,
reassessment of approach, cueing to seek more effective information search, and

employment of task strategies. Feedback at this level enhances deeper learning.

Self-regulation Feedback at this | evel c¢an eavdluatior;movidetgieatee nt sd s
confidence to engage further on a task, can assist in the student seeking and accepting

feedback, and can enhance the willingness to invest effort into seeking and deal ing with
feedback information. When students can monitor and self -regulate their learning they can

10



learning and desired outcomes or successes of their learning.

more effectively use feedback to reduce discrepancies between where they are in their

The Four Feedback Levels

The self

This feedback is directed to the o0sel

and can be given to students but should be separate from content feedback which

learning goal.

f6 (e.

should

g.
often directs attention away from the task, processes or self -regulation. This type of feedback
is used often in classrooms but rarely d oes it enhance achievement or learning. Praise should

speak specifically to the studentds progress

As well as the three feedback questions, and the four levels of feedback, there are other fac
can impact the effects of feedback on student achievement:

A
\;

-

-

-

h)
-~

-

!

tors that

Giving is not receiving 0 Teachers may give lots of feedback but how students receive the
feedbackis t he most i mportant indicator of the

often find teacherso feedback confus
(Hattie and Timperly 2007)

effect

i ng, énonr eas

The culture of the student can influence the feed back effect. Fee dback is not only

differently given but also differently received.

Discomformation is more powerful than confirmation do0Confirmat

i dto i

S

rel a

feedback that confirms a studentds preconceptior
whether the feedback is appropriate or accurate. Disconfirmation is related to feedback

that corrects an erroneous idea or assumption or that provides information that go

against current expectationsé. When feedback i s
be greater change, provide2dll)t i s accepted. 6

es

Errors need to be welcomed. 8 Feedback is most effective when students do not have
proficiency or mastery . The classroom environment needs to be a place where errors are

welcome and provide opportunity for further learning.

The power of peers 80 80% of verbal feedback co

feedback. 6(Hattie 2011)

me from pee
information is incorrect!...Interventions that ai m to foster correct peer feedback are
needed particularly as many teachers seem reluctant to involve peers as agents of

Feedback from assessment 8 Assessment is even more important for teachers as it provides
valuable informationo n t he i mpact of their teaching
feedback is very powerful when assessment feedback is oriented to the teacher about
who and what they have taught well/not well, the strengths and gaps of their teaching,

andwhenitpr ovi des i nformation about the

t hree

Feedback can be communicated both orally and in written form and should help students
by providing them with precise information about what they are doing well, what needs

improvement, and what specific steps they can take to improve.

- Feedback must be directly linked to the success criteria. A teacher must consider:

o Which of the success criteria were met by a student in a way that shows relative

strength, and

11
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0 Which success criteria we re met in a way that showed a need for improvement in that
area, a next step.

Purpose
To reduce discrepancies between current understanding/performance and a desired goal.

The discrepancy can be reduced by:
Students
1 Increased effort and employment of more effective strategies OR
1 Abandoning, blurring, or lowering the goals
Teachers
1 Providing appropriate challenging and specific goals
1 Assisting students to reach them through effective learning strategies and feedback

Effective Feedback answers three  questions

Where am | going? (the goals) Feed Up
How am | going? Feed Back
Where to next? Feed Forward

Each feedback question works at four levels:

v
v v ! '

Task level Process level Self-regulation level Self level
How well tasks are The main process needed Self-monitoring, Personal evaluations
understood/performed to understand/perform directing, and and affect (usually
tasks regulating of actions positive) about the
learner

Hattie & Timperley, The Power of Feedback , Sage Publication, 2007

Applying Professional J udgement

Professional Judgement has been defined as judgement that is informed by professional knowledge
of curriculum expectations, context, evidence of learning, methods of instruction and assessment,
and the cr iteria and standards that indicate success in student learning. In professional practice,
judgement involves a purposeful and systematic thinking process that evolves in terms of accuracy

and insight with ongoing reflection and self -correction.

Determining a report card Level of Achievement/ Percentage
judgement and interpretation of evidence and shoul d
achievement, with special consideration given to more recent evide nce.

The following questions can be used to help guide teachers in their application of professional
judgement:

Y Is my judgement based on the big ideas or central learning that is reflected in the overall
expectations?

12



Y What does the evidence of learning | have collect ed really tell me about a
achievement of the overall expectations of the course?

Y How can | categorize, organize and weight the assessment data in a way that reflects the
relative importance of, and/or time spent on, each topic?

Y Do the co mponents of the final evaluation reflect the most important ideas of the course?

Y Where there is missing assessment data for evaluation, has that overall expectation been
demonstrated in other ways?

Y s the percentage grade | am assigning in line with the st udent ds overal/l achi ev
demonstrated most recently, most consistently)?

All curriculum expectations must be accounted for in instruction and assessment. Evaluation focusses
more on the studentds achi evement whithare hreadedil eyaturee ar ni r
than the specific learning  outcomes. A key learning outcome (KLO) is defined as a broad statement
identifying knowledge, skills, and strategies that students are expected to demonstrate. These

general outcomes include a number o f more precise specific learning outcomes (SLOs). For planning
purposes, these specific learning outcomes are often taught as groups or clusters, rather than as

discrete items. There are a variety of ways in which these specific outcomes may be grouped for
planning. Teachers might focus on the entire KLO, a group of related SLOs from several KLOs, a

strand, or perhaps a grouping that relates to their report card categories. Some students work toward
student -specific outcomes (SSOs). Student -specific outcome s are unigue to individual students and
their individualized program plan (IPPS).  Teachers will use their professional judgement to determine
which outcomes will be used to represent student achievement in a subject area and which will be
accounted for in  instruction and assessment but not necessarily represented in reporting.

Summative assessment weightings are determined by teacher professional judgement and must be

clearly communicated to students. Grades are to be calculated cumulatively (i.e. each rep ort card
represents a cumulative calculation from the beginning of the course to the end of the current

reporting period, with teacher professional judgement used to determine and adjust item

weightings). When more consistent and/or convincing evidence of learning is demonstrated by a
student, teachers de -emphasize (i.e. reduce the weighting of) or replace prior evidence of learning

with more recent more consistent, or more convincing evidence.

Culminating Assessments

Culminating assessments are the teacher  -developed, outcome -aligned, summative experiences
near the end of the learning process (e.g. unit, course, etc.) where students demonstrate their
understanding of learner outcomes through application, analysis, synthesis and/or evaluation.
Culminating ass essments may take the form of presentations, performance tasks, conferences,
projects, practical demonstrations of learning, and/or tests. Broadening the collection of evidence
increases the validity. Culminating assessments may be differentiated to meet t he individualized
learning needs of a student.

In collaboration with the school community and under the leadership of the principal, teachers will

explore a variety of culminating assessment strategies. Teachers determine and communicate to

students, in ad vance information related to the expectations, criteria and weighting of culminating

assessments. If there is a culminating assessment at the end of a course in grades 1 to 9, it shall be

wei ghted at a maxi mum of 20% of a sdecisidneohwthdéihertoguseade i n
Provincial Achievement results as summative evidence is part of teacher professional judgement,

and may be part of a collective staff or teaching te:
assessment at the end of a course ingr ades 10 to 12, it shall be weighted at a maximum of 25% of a
studentds grade in the course. | rbasBd cplrhirating asdess@ments ¢ 0 U r S ¢
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are to be weighted at a maximum of 20% of the school -awarded mark (i.e. 10% of
final mark) .

Communicating Student Learning

Communicating a Full Picture of Student Learning

Research has shown that keeping students at the centre of the learning process increases

achievement and fosters their capacity for further learning. When students develop greater
awareness of what they know and how they learn, they are better able to respond to new learning
chall enges. Students® motivation and future | earning

to them about their learning, how we d o it, and when we do it. Ideally, communication about
student learning

Y is timely, ongoing, and embedded in the learning process

describes what students are able to do, and provides direction for next steps
encourages students to set and revise learning goals

helps teachers plan

assists parents in supporting the student at home

<< << <

Communicating with Students to Improve their Learning

For students to be able to deepen their understanding and improve the qual ity of the work they
produce to reflect that understanding, they rely mainly on information from their teacher. Test scores
and letter grades have traditionally played a dominant role in communication about assessment, but
these symbols in themselves do no t provide students with the feedback and guidance they need to
learn (Wiggins 1992). When students receive specific, descriptive feedback, they know what it is they
need to do differently to improve their work.

Assessment is not something that teachers do  to students; it is a process of collaborative
communication in which information about learning flows between teacher and student. This two -

way exchange of information is at the heart o f formative assessment . If the purpose of assessment is

toimprovethe qual ity of studentsd work, then students must
Research by Hattie, Black and Wi I m and St i-asgesshasonel |
of the | argest i mpacts on st ud e rstlisispowarflibdcauseythet o ac hi e\

assessment is frequent, dynamic, and responsive to student needs.

Communicating Summative Assessment Information

Summative assessment is concerned with examining and summarizing the critical sample of
evidence of student wo  rk that will reflect achievement of the learning outcomes in a given grade
and subject . This process involves several steps:
1. Deci de upon the evidence that will comprise the 0
teachers work as a grade, course, or sub  ject team to do this.
2. Communicate to students and parents what evidence will be required.
3. For each assessment task, convey to students i and ideally parents fi what criteria will be used
to judge the quality of the studentds wor k.
4. Once the students complete  the tasks, inform them about the quality of their work using
points, rubric levels, or comments.
5. Provide opportunities for students and parents to discuss the way the teacher determined the
score.

14



Communication about  summative assessment typically occurs at or toward the end of a significant
period of learning, such as a unit or a term, but can occur throughout the learning process. These
summative assessments inform and support future teaching and learning.

Involving Parents/Guardians in  the Process

Communication , in gen eral, between parents/guardians  , child and teacher should be frequent and

on-going. Schools and teachers have a responsibility to communicate effectively and continuously

with parents/ guardians by providing them with meani ng
This can be via f ormal communication such as student  -led conferences, portfolios, ConnectEd,

report cards etc. as well as through informal communications such as agendas, phone calls,

newsletters etc. This is not a situation where more is always better; careful choices of format need to

be made, and content needs to be clear. The intention is to move everyone involved towards more

effective communication of student learning as a means of improving student learning. Some forms

of communication can include, but are not limite d to:

=

Written d escriptive fe edback on assignments/tests/work samples
Student -led conferences

Assessment portfolios

Parent phone calls

Conferences

Student agendas

Student self -reflection and goal setting

Quick notes/post cards/exit passes

Progress reports/ report cards

Online reposit ory of as sessment information ie. ConnectEd

= =4 =4 =4 =8 -4 - =9

=

Of considerable importance is that all communication must provide opportunity to move learning
forward with clarity around next steps.

Teachers have an important role in helping parents understand how to engage as a crucial member

of the | earning team and how parents canh encourage af
could consider these questions as a guide in communicating with with parents/guardians regarding

assessment:

1 Involving the parent/guardian in unpacking curriculum outcomes, classroom expectations
and assessment methodseé

@ Have | provided a parent  -friendly explanation of the  grade level curriculum outcomes?

@ Have | provided an opportunity for parents to ask for further ex planation and
description of what it looks like when their child has learned the outcome?

@ Am | modelling the expectations for students and have | provided parents with a
description of those expectations?

@ Are students involved in the construction of assess  ment criteria and are they
encouraged t o share this with their parents?

1 Involvingt he parents/ guardians in the process of confe
@ Have we talked about what usually happens during a conference?
@ How have | helped parents/guardians prepare their guestions and suggestions?

@ How have | invited parent/guardian responses?
@ How have | modelled student -led conferencing ?

T I'nvolving the parents/ guardians in the process of
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@ Have | used a variety of ways to invite them to comment on the ir childds work
@ How have | helped parents/guardians make supportive comments in response to their

chil dés wor k?
@ How have | hel ped them O0seed and ohearé the 1| e
1 Involving the parents/guardians in the process of collecting evidence of their childr

|l earningé
@ Have | asked parents/guardians what is important to them?
@ How have | hel ped parents/ guardians comment on

T I'nvolving the parents/ guardians in the process of
@ Have | informed parents/gu  ardians in the process of student reflectio  n and how we will
be using it in the classroom?
@ Have | encouraged appropriate parent/guardian responses that validate what
students are doing?
@ Have | encourage parents/guardians to assist their child in realistic goal -setting based
on learner outcomes?

Portfolios

The portfo lio is an excellent vehicle for communic ating with students about their  learning. Itis also

one of the most effective  ways to make assessment a collabora  tive process. A portfolio is much more

than a container for  storing student work. When implemented effectively, the portfolio becomes a

window into lea rning that enables teachers and parents to Osee insided the |
As such, the portfolio prov ides a focus for student -tea cher and parent -teacher conferencing. A

major pur pose for using portfolios is to  foster student metacognition fi thatis, to teach students howt o
monitor, reflect on, and then improve the quality of their own work, and, in the proce ss, to become
lessdepende ntont he teacherds assessment of their work.

Effective portfolio programs integrate learning with assessment by providing a regular time for
students to confer with their teacher about s pecific work samples. By having  students attach a
Reflection Strip to each piece they inclu  de in the portfolio, they think  critically and analytically about
their work and ther eby improve their metacognitive skills.

The portfoliods gr eat estrchlahgmgwingdwlintoieaxch t lsd tu dietntids dre ae\
this reason, it provides a focus for  providing feedback to students about what they are doing well

and what they need to improve. Portfolios can serve multiple assessment purposes.

Y Information from assessments for learning conducted near the beginning of the year and/or
unit can be included. It helps to inform the student and the teacher about the knowledge and
skills the student brings to a topic or learning task. By including information from initial
assessments in a student 0 sthepstudent havd baseline irtfohmation e ac her
from which to measure growth.

Y Assessment as learning can occur through conferencing between the student and teacher.
During a conference, the student shares specific items in the portfolio, why they were selected
for inclusion, and what they show about his or her learning. This reflection leads to formulating
goals for improvement.

Y Assessment data from studentsd por al s

assessment of learning. The portfolio may include pieces of work

that have been identified as essential evidence of learning. If this is
the case, then the marks assigned to these polished pieces of work
could comprise a significant part of the final report card grade.

16



Student Led Conferencing

Characteristics of Student Led Conferences

V Student takes the lead role

V Portfolios are used to show evidence of learning

V Parents/Guardians participate actively in the process and give specific feedback to
their child.

Role of the student:

Students prepare by collecting/selecting work samples with teach e r guslance
Students demonstrate and communicate their learning

Students share reflections

Students ask their audience for feedback

Students set goals based on selected work, reflections and feedback

X X X X X

Role of the teacher:

X Set guid elines for student choice for the portfolio

X Build on reflective and goal setting practices and skills

X Prepare students for the conference
0 Setagenda
0 Rehearse and role play with students leading
o Collect other pertinent data and evidence of student learning or progress (e.qg.

diagnostic and formative assessments)

Role of Parent/Guardians
X Givespecific f eedback to support their childds | earning

X Provide two compliments and one thing their child could work on (e.g. Two Stars and A Wish)
X Provide continuo us positive reinforcement
X Assisttheir child in setting ap propriate goals
X Complete an action plan
The Division requires that Parent Teacher Interviews and/or Student -Led Conferences take place
each school year. One prior to the end of November and one prior to the end of March.

Using ConnectEd

AiThe teacherdéds mark book is a corporate |lagpegiadofsdverc u mer
years. This mark book shall be the Maplewood Connect Ed online gradebook and it is expected that staff will
ensure it is up dated for parent/guardian access on the 1ssand 15h0f every mont h. 06 BRSD A

ConnectEd is not only an assessment tracking tool it is a communication tool for parents. Itis
important that we remember that the in  formation collected in ConnectEd is understandable to
parents. Support in the use of ConnectEd can be accessed through your school administrator.
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Reporting z Summative Assessment

The report card should hold NO surprises for the paren  t/guardian and student. Regular
communication  with parents/guardians and students will ensure that when the report card is given it
confirms what the student and parent/guardian already know about the learner.

Recommended Number of Key learning Outcomes per Subject Area for Kto 6

A bank of key learning outcomes has been created for Grades K to 6 teachers to use in their report
cards. (Note: If there are learning outcomes that teachers want to report on that are not in the bank

they can be added. Please contact Valerie Krushel at vkrushel@brsd.ab.ca for this to be
accomplished). The recommended number of key learning outcomes per core subject area per

termis included in the table below. (Note: Grade 7 to 12 Report Cards will no longer list the learning
outcomes for ea ch subject, instead teachers should comment on specific outcomes in relation to

student ds i ndi stréendthuaend nexd stepsarsthe o fcomment section )

Subject Minimum Maximum
Language Arts 5 8
Mathematics 5 7
Science 3 6
Social Studies 3 6

Descriptors of Achievement

A d escriptor of achievement provides a summative statement of achievement relative to the key
learning outcomes based upon a varied body of assessment evidence and teacher professional
judgement. These descriptors define the quality of performance, clearly connect achievement to
curricular outcomes, characterize a level of understanding of the outcomes and indicate the
knowledge , skills and processes acquired.

Kindergarten
The following are achievement descriptors used to indicate achievement of the key learning
outcomes for students in Kindergarten.

Academic Achievement of Provincial Expectations Grade K
Achievement

Child is Consistently Demonstrating the skill, Understanding the Concepts and able to Well Established
apply this knowledge in new situations

Child is working toward Mastery of Skills and Concepts and has a well -developed Meeting
understanding of kindergarten outcomes Expectations
Skills Emerging 8 Child Requires Teacher Guidance and Reinforcement to Perform Skill or Developing

Understand Concepts

Child Has Difficulty Performing the Skill or Understanding the Concept With Teacher Not Yet
Assistance and Guidance Demonstrating
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Grades 1to 3
The following are the achievement descri ptors used to indicate achievement of key learning
outcomes for students in Grades 1 to 3.

Academic Achievement of Provincial Expectations Grades 1to 3
Achievement

Good understanding and application of concepts and skills Proficient
Basic understanding and application of concepts and skills Achieving
Limited understanding and application of concepts and skills; see also teacher comments Developing
Does not yet d emonstrate the required understanding and application of concepts and Not Meeting

skills; see also teacher comments

Grades 4to 7, and 8 to 12
The following are the achievement descri  ptors used to indicate achievement of key learning
outcom es for students in Grades 4to6and 7 to 12.

Grades 4to 6 Grades 7 to 12
) ) o ) Achievement Achievement
Academic Achievement of Provincial Expectations

Very good to excellent understanding and application of concepts and Exemplary 80 to 100%
skills
Good understanding and application of concepts and skills Proficient 70 to 79%
Basic understanding and application of concepts and skills Achieving 60 to 69%
Limited understanding and application of concepts and skills; see also Develo ping 50 to 59%
teacher comments
Does not yet demonstrate the required understanding and application of Not Meeting Less than 50%
concepts and skills; see also teacher comments
Learner Behaviours
Learner behaviours are the characteristics of students that can help them be successful learners at
school. The devel opment of these | earning behaviours

These are especially important in helping to determine how a child learns or prepares for learning.
Teachers must work with students to help them develop the learner behaviours and to report these
behaviours for each of the reporting periods.
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It is important to note that in grades 7 to 12, the evaluation of these learner behaviours will not be
considered in the determination of achieve ment levels or percentage grades for individual subjects.
Teachers will provide a record of the learner behaviours demonstrated by the student in three

categories: participation, work ethic and social responsibility. An explanation of these categories is
included on the student progress report to provide further description and detail for parents.

Anecdotal comments can be provided to parent sin relation to these learner behaviours which
speak t o t sdemenstatibreafthedbehaviours and commenton strengths, areas requiring
growth and next steps for improvement.

Learning Behaviours

C: Consistently ¢ almost all or all of the time U: Usually 8 more than half of the time
Scale S:Sometimes & less than half of the time R: Rarely & almost never or never
Participation The student participates actively in his/her learning, by contributing to class
discussions/activities, reflecting on his/her learning, using and providing feedback for
improvement.
Work Ethic The student is self-directed, takes respo nsibility for his/her own behaviour, manages

time to complete work; takes care of and organizes material effectively

Social Responsibility The student displays social skills that contribute to making the learning environment
and interactions positive, car  ing and safe.

Creating Strong Report Card Comments

Two important questions that teachers need to consider when writing report card comments are:
X When parents read the comments can they see their child?
X When students read the comment can they see themselves?
A\

~ .. BIG IDEAS FOR BUILDING COMMENT.S
Q Teachers need to write comments that:

@ Focus on what the students have learned
@ Describe significant strengths
@ ldentify next steps for improvement and further learning

Comments should:

V Describe in overall terms what students know and can do

V Avoid language that simply  repeats the wordings of the curriculum expectations or the
achievement chart

V Have an oaf f ect i uwheédtudenesb asrtoadafrainefront being too clinical i.e. Use the

student ds name

Use lang uage that parents/guardians will understand

Provide parents/guardians with personalized, clear, precise, and meaningful feedback

Help parents to understand how they can support their child at home

<< <
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AThe teacher identifies big ideas related to a key
learning goal developed from clusters of specific
learning goals, and or learning behaviours.

AThe qualifiers on the report card should reflect the
student's level of achievement of key learning
outcomes and learner behaviours

AThe descriptors take the tasks and learning goals into
account to clarify and more specifically define
effectiveness.

AThe teacher uses information gathered from
observations, conversations, and student products to
share specific examples of what the student has done
to demonstrate his/her strengths.

AThis information should be personalized and
connected to the success criteria for the learning goals.

AThe teacher should communicate success criteria the
student still needs to accomplish or extend their
learning.

AThese next steps should be connected to the learning
goal and be meaning ful, clear and attainable.
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Comment Development

A commentonthereportc ard should provide additional i nformat.i
achievement and give parents/guardians a clear picture of what the student has accomplished
over the course of the term and the areas he/she may need to continue to work on in the future.
Structure of a Comment Example (without anchor statement)
State the strengths What the evidence Tyler expresses his ideas clearly, stays on topic and
shows the student responds well to questions. Jason listens to and follows
achieved/learned multi -step directions. | will encourage him to continue to

take advantage of opportunities to share his original ideas

to our class audience. Jas on consistently reads grade level
material independently and choses books at his reading

level with little guidance. Jason quickly solves unknown

Next Steps Plans to address the words and ensures that they look right and make sense.
student 6s c |Hecanexpress a solid understanding of what he has rea d.
His fluency is improving but he will need to continue to

Identify Challenges What the evide nce
shows the student has
not yet achieved

Note: work at paying attention to punctuation. In writing, Jason
. . is able to use complete thoughts and some details to help
Consider the audience: Comments should be . .
. . . the reader understand his ide
written in language, free from educational .
. . . most of the proper pu nctuation and common words are
jargon, which easily understood by ~
spelled correctly. Jasonds ne

parents/guardians and - students. thoughts according to different forms of writing. | will be

supporting him with this next term through the use of
graphic organizers.

Throughout the report card, for each comment that is written, maintain a student focus. Will a parent
reading these comments:

Clearly understand how his/her child is doing in your class/subject?

Understand that his/her child has areas of strength?

Know what is being done to address any area of weakness? (This might also include ways the
child can take some responsibility for his/her improvement and/or ways the family can
support.)

Be aware of your interest in his/her child as an individual learner?

< < =<

<

The report card comment s s h deumehtrelativietothe t t
outcomes. Teachers should avoid a reiteration of the outcomes taught during the
reporting period, but rather focus on the

AN
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Strong Report Card Comments Promote:

Moving Away Fr omé.

Moving Towar dsé

Comments on a large number of expectations
or a listing of what was taught

Commenting on one cluster of expectations

Comments unrelated to achievement
indicators, Learner behaviours or curriculum
expectations

Comments directly related to achievement
indicators, learner behaviours or curriculum
expectations

Comments generated from impersonal
comment banks.

Comments reflect personalized, clear,

meaningful feedback that pro

vides next steps
for growth.

Comments that use educational jargon.

Comments use parent and student friendly
language providing specific classroom

examples.

Comments were created with areas of concern
and next steps.

Comments are created with strengths, s
examples, and next steps personalized to the

pecific

students.

Useful Words and Phrases to Consider for Writing Report Card Comments

Strengths

Needs

Next Steps

- Able to construct, Able to determine,
Able to extend, Able to research, Able
to respond, Able to support

Attempts to, Makes attempts
- Continues to need help with
- Could profit by

-Can accuratelyé. , C|-Demonstrates limited ability
consistentl yé, Can ¢ -Doesnotalways
effectivel yé.é.Gan ¢ -Doesnotdemonstrate

identify € , Can solve é , Can
successfullyé

- Encouragement with
- Experiences difficulty with, Has

- Consistently makes difficulty with
- Continues to - Finds it difficult at times to, Has
- Demonstrates a clear understanding difficulty

- Demonstrates effective

- Displays strong, Displays exceptional
- Has achieved

- Has a good grasp

- Has successfully

- Has learned

- Has very good insight

- Improved tremendously

- Has not yet de monstrated
understanding

- Has trouble with

- Is seldom able to

- Is encouraged to

- Is benefiting from practice with
- Is learning to/that

- Is receiving additional help with

- Is able to - Is working at
- Is capable of - Itis important that
- Is developing - Lacks a clear understanding

- Is consistently able to

- Recognizes the importance
- Shows commitment

- Is competent in

- Is proficient at

- Needs more opportunities to

- Needs ongoing help with, Needs
ongoing assistance with

- Needs support

- Needs to clarify

- Is skillful at - Needs to develop
- Is very good at - Often lacks
- Often uses

- Recognizes that
- Successfully interprets

- Rarely uses, Rarely able to
- Requires adult support for
- Requires more time

- Can practice/apply at home by
- Greater focus on

- Is encouraged to

- Is encouraged to be more

- Is encouraged to seek

- Is encouraged to strive to

- Is not always willing to

- Itisrecommended that

- It is suggested that

- Needs more time to develop
- Needs to expand on

- Needs to improve, Needs
improvements in

- Needs to refer to

- Needs to review

- Needs reinforcement in

- Needs to spend more time on,
Should spend more time on

- Needs time to

- Needs to work on

- Requires additional effort

- Requires additional practice
- Requires further understanding
- Requires guided instruction
- Should continue to

- Should do further practice

- Should take time to

- Should utilize options for

- Should work towards

- Would benefit from

- Will have opportunity to

23




- Skillfully uses - Seems to use few
- Understands how, Understands that - Tries to, Makes attempts to
-Uses a variety ofé - Struggles to, Struggles with
- Unable to explain
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Appendices A: Assessment AP 360
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Administrative Procedure 360

ASSESSMENOF STUDENT LEARNING

Background

The Division believes in ensuring ongoing, meaningful, consistent and accurate assessment for all students.
Assessments are designed to improve student learning, guide effective instruction, provide information for
reporting and to make informed decisions about student programming.

Procedures

1. Formative Assessment is the process of measuring student growth. Summative Assessment (Evaluation) is
the process of reviewing this evidence and determ ining its value.

2. Assessment of a student shall encompass a number of important characteristics. It shall be fair, consistent,
formative, summative and recognize the worth and dignity of the individual.

2.1 Formative Assessment (assessment for le arning): assessment experiences that result in ongoing
exchange of information between students and teachers about student progress toward clearly
specified learner outcomes.

2.2 Summative Assessment (assessment of learning): assessment experiences desig ned to collect
information about learning to make evaluations of student performance at the end of a period of
instruction.

3. Measures used to assess and evaluate student achievement shall be based on the outcomes defined in
the Alberta Curriculum and Progr am of Studies.

4. A variety of methods shall be used to assess student achievement and growth.

5. A course outline shall be prepared by teachers. The assessment strategy must include the weighting used
in arriving at final evaluation. The course outline and assessment strategy shall be made available to
students and parents/guardians.

6. Evaluation of s tudents with special needs shall be based on the mandatory Individual Program Plans (IPPs).

7. The teacherds mark book is a corporate | egal document
seven years. This mark book shall be the Maplewood Connect Ed online grade book and it is expected that
staff will ensure it is up dated for parent /guardian access onthe 1 stand 15 t of every month.

8. Report cards for Kindergarten shall be  issued by:
8.1 November -- using the template that i s for the communication of the Early Years Evaluation (EYE)
data and teacher observational data ;
8.2 Mid -March -- using Maplewood reporting, combined with student led conference ; and
8.3  the end of the school year  -- using Maplewood reporting.
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9. Report cards for Grade 1 to 6 students shallbei  ssued by:
9.1  Mid-November;
9.2 Mid -March; and
9.3  June (the end of the school year).
94 Additional progress reports may be issued at the sch

10. Report cards for Grade 7 to 9 students shall be issued by:
10.1 November;
10.2 January/February;
10.3  March/April; and
10.4 June (the end of the school year); the final evaluation shall be a cumulative final mark.

11. Report cards for Grade 10 to 12 students shall be issued two times a semester, one being the final report.
The final evaluation shall be a cumulative final mark.

12. Appeals Procedures ( when a student wishes to appeal a final course grade):

12.1 Within five days of receipt of the grade, the student appeal shall be made in writing to the principal
and co -signed by the parent(s)/guardian(s). Reason(s) for the appeal shall be included.

12.2 The principal shall initiate whatever steps he/she deems necessary to review the basis for the grade,
including the following:
12,21 Consultation with the teacher(s) involved;
12.2.2 A check of the records; and
12.2.3 An investigation of the assessment  procedures followed

12.3 Within five days of receipt of the letter of appeal, the principal shall share his/her findings with the
student and parent(s)/guardian(s).

124 I'n the event the student is not satisfied wilinhvitbghe p |
to the Superintendent within five days of receipt of
Superintendent is considered final.

12.5 Appeals for the June term must be submitted by August 15 th,

Reference: Section 12, 18, 20, 22, 23, 39, 60, 61, 113 School Act
Ministerial Order, 016/97 & Teaching Quality Standard
Guide to Education: ECS to Grade 12 (Alberta Education)
Battle River School Division Guide to Assessment & Reporting Document

Amended: August 2017

*** Note: As part of our goal to ensure that communication of student learning is an ongoing process,
we will be setting consistent reporting dates across the division. In consultation with school
administration and teaching staff, these dates will be set in the spring for the ne xt school year.***
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Appendices B: The Instructional Planning Cycle
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Appendices C: Student Led Conferences
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